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Suggested Timetable

MOEST Teacher Training Workshop on 

Child-centred Methodology 

Suggested 5 Day Timetable

	
	Day 1
	Day 2
	Day 3
	Day 4
	Day 5

	08:00-10:00

(2 hrs)
	1. Registration 

(at 9:30am)
Participants arrive and register. Housekeeping and ground rules.
	4. What is child-centred learning?

We learn about how effective learning should build on our learners’ knowledge, skills and interests, and take part in a child-centred lesson. 
	8. The stimulating classroom
We learn about stimulating classrooms from other parts of Africa and then create our own stimulating classroom.
	11. Challenges & solutions 

We discuss common  challenges faced by teachers in the classroom in Malawi and find out about solutions found by other teachers.
	15. Delivery of child-centred lessons

We teach child-centred lessons to children at a local primary school.

 

	Break 
	
	
	
	
	

	10:30 - 12:30

(2 hrs)
	2. Welcome

We participate in a team-building activity to build friendship between the participants. We discuss our expectations for the workshop.
	5. Planning for child-centred learning

 We learn more about effective learning. We evaluate lessons from the Teacher’s Guide and personalise them to the learners we teach. 
	9. Classroom posters

We learn about what makes a good poster, how to create and use them (both teacher and learners) and also look at stimulating alternatives.
	12. Implementation

Participants reflect on how they will implement what they have learnt & support each other in the process.
	15. Delivery of child-centred lessons   continued
16. Self and peer-evaluation

We evaluate how our lessons went, and reflect on what we can learn from this.

	Lunch 
	
	
	
	
	

	13:30-15:30

(2 hrs)
	3. How do children learn?
We learn about how young children learn at different ages, and we try out some activities that appeal to many different learning styles.
	6. Essential resources for child-centred learning in Africa 

We learn about key TALULAR resources available to us in Malawi and how to use them.
	10. Make and do

We create our own resources for child-centred learning and reflect on how resource creation can help children to develop a range of thinking skills.
	13. Lesson preparation for a child-centred lesson

Working in groups, we prepare our lessons for tomorrow.
	17. Personal action plans

We create targets for personal improvement.

18. Workshop evaluation

We provide feedback on the workshop. Workshop closes.

	Break 
	
	
	
	
	

	16:00-17:30

(1.5 hrs)
	3. How do children learn?
(continued)
	7. Pocket boards

We create an important resource to help us teach more effectively.


	10. Make and do

(continued)
	14. Resource preparation for a child-centred lesson

We prepare effective resources for our lessons.
	


Aim and Objectives of the Workshop
Aim and Objectives of the 5-day Teacher Training Workshop on Child-centred Methodology
Aim  

To improve the quality of teaching and learning in Malawian primary classrooms through strengthening the capacity of  the Ministry of Education, teacher training colleges, the curriculum development department and selected primary schools to promote effective child-centred learning with the support and assistance of UNICEF Malawi and VSO Malawi.
Objectives 

By the end of the workshop participants will…
· have a sound understanding of the concepts and practices of child-centred, interactive methodology in teaching and learning processes

· have a better understanding of problem solving techniques and increased awareness of active learning opportunities

· be able to use a simple planning system to support a child friendly curriculum
· be able to design and make a range of high quality resources and teaching aids from locally-available, low cost materials to support child-centred learning
· have prepared, taught and evaluated a child-friendly lesson (in a Malawian primary school)
· have begun planning to implement effective child-centred learning in the Malawian education system
Session 1:  Registration


Time: 30 minutes

Number of Facilitators: 1
SUCCESS CRITERIA
The participants will have: 

registered for the workshop

learnt about any housekeeping issues and ground rules for the workshop
PROCEDURE
	Stage & Time
	Activities

	15 mins
	Participants register for the workshop.

	5 mins
	Facilitator explains housekeeping issues.

	10 mins
	Facilitator and participants agree on ‘ground rules’ for the workshop:

Suggested Ground rules: 

1) Mobile phones switched off or on silent.

2) No ‘mini-meetings during workshop sessions.

3) Participants should respect each others’ opinions.
4) No fear or punishment of mistakes and errors: “There is no such thing as failure, just delayed success.”

Add others as appropriate.


Session 2:  Welcome


Time: 120 minutes

Number of Facilitators: 2

SUCCESS CRITERIA
The participants will have: 

met and got to know more about each other;
considered, discussed and compared their expectations of the workshop;
raised their awareness of the importance of teamwork/groupwork to learn  and solve problems effectively;

 raised their awareness of issues of inclusivity and how group members can all have a role to play. 
SYNOPSIS OF SESSION

The session begins with an icebreaker name game. Then Aims and Objectives are introduced. Next. Post-it Notes are used by participants to write down expectations, which are then displayed on flip chart for the duration of the workshop. These will be used at the end of the workshop to check that the training has met their expectations. In the second part of the session, participants do a teambuilding activity appropriate to a TALULAR resources environment.
RESOURCES NEEDED

Paper or post-it notes
Flip chart or big sheet of card
1 old newspaper per group – make sure the newspapers all have the same number of pages
Resources 1, 2, 3  -1 of each per group of 4 
PREPARATION

Write workshop title and objectives on chalk board or flip chart 
PROCEDURE
	Stage & Time
	Activities

	Icebreakers

20 minutes
	Begin with opening prayer. 

Then play a name game with ball. (All facilitators to participate) First throw and say your name. Then throw and say the name of person you are throwing to. Then close the circle with trainer in the middle. Play ‘change places if…’  Do a few examples: ‘Change places if you are wearing trousers/blue.’ The participants who fit the description must change places by running around the outside of the circle, occupying the next free space. Continue to provide examples: ‘Change places if you have two children.’ ‘Change places if you live in the centre of (city).’ ‘Change places if you have worked in a different country.’ ‘Change places if you are under 50 years old.’ This time the trainer takes a place, leaving one of participants in the middle. This participant must think of the next command: ‘Change places if…’ Continue until many have done this. 



	Expectations 
15 minutes

	Introduce the activity: Display session title and success criteria on chalkboard / flip chart. Read through. Then ask participants:  “What would you like to take away from this workshop?” Think of 4-5 things, working in pairs / small groups (?) and write each one on a separate piece of paper or post-it note. You have 5 minutes.

Participants work in groups to think of ideas. Facilitator monitors. Make a note of who is in which group – they will return to these groups in the Workshop Evaluation.
Participants stick their pieces of paper or post-its on a piece of flip chart paper or card with the title ‘Expectations for the Workshop’. Facilitator reads out questions and then tells participants that we hope to answer all these questions during the training. We will come back to this on the last day of training. 

	Football simile

10 minutes
	Participants discuss the following in small groups followed by feedback. 

“Good schools are like good football teams.”
Do you agree or disagree?

Emphasise that the football team has to work together to achieve their goal (i.e. win the game!)  They may agree that it is true or false, but reasons are important. Teams work well together if they’re inclusive, and if both roles and relationships are clear. Good management is essential, but so is a team spirit and a sense of equality. 

	5 minutes
	Set up the activity. Divide participants into groups of 4, making sure that there are some left over – you’ll need one observer for each group. If the numbers don’t divide exactly, some observers can observe two groups. Choose conscientious people with good English for the observers and give them resource 2.  
Put one newspaper on each group’s desk and hand out the teamwork challenge task (resource 1)  to all groups and observers. Give 3 mins. for silent reading (no touching the newspaper!). They’ll start chatting. Stop them and ask questions to check their understanding:

What do you have to make? What from? How many members have a disability? Who will check you don’t break the rules? etc.
Ask them to choose who will have the disabilities, and give these people badges (post it notes are fine): Disability – only one hand / Disability - mute

	20 minutes
	Participants start the task. Observers monitor. Make sure they’re taking notes.  

	5 minutes
	Stop the groups after 20 minutes. Check which tower is highest (measure if necessary) and congratulate the winning group. 

	30 minutes
	Hand out Resource 3 to each group. They should discuss all 4 sections using the time guides given. The observer joins in and gives feedback at appropriate moments (some observers can spend time with two groups). Listen in for interesting points to draw on during plenary discussion.

	10 minutes
	Plenary discussion: Get each group to read out their Learning Points, and then ask them the questions in Application. 

	(optional 5 minutes)
	Option: tell the story of the enormous turnip and discuss the moral behind the story.

Things can be achieved if people work together.

A farmer wanted to dig up a turnip for his wife to make some soup.  He chose the biggest turnip in his garden and he pulled and pulled but it would not come up.  So he called his wife and she stood behind her husband and put her arms around him and they both pulled and pulled, but the turnip would not come up.  So he called his son and he put his arms around his mother and the farmer, his wife and his son pulled and pulled, but the turnip would not come up.  So he called his daughter and she put her arms around her brother and the farmer, his wife, his son and his daughter pulled and pulled, but still the turnip would not come up.  So he called his dog and the dog put his paws around the daughter and the farmer, his wife, his son, his daughter and his dog pulled and pulled, but still the turnip would not come up.  So he called the cat and the cat put her paws around the dog and the farmer, his wife, his son, his daughter, the dog and the cat pulled and pulled but still the turnip would not come up.  So he called the mouse and the mouse put her paws around the cat and the farmer, his wife, his son, his daughter, the dog, the cat and the mouse pulled and pulled.  And the turnip came up out of the ground and they all fell on top of each other.

Even the smallest,  quietest person can make a difference.

	3 minutes
	Check with the participants if the success criteria has been achieved.


Session 3:  How Do Children Learn?




Time: 3 hours approx
Number of Facilitators: 3 (see notes below if there is only 1)
SUCCESS CRITERIA
Participants will:

understand how children learn at different ages; 

understand how child-centred learning benefits different learning styles;

have a range of new activity ideas to try out in the classroom.
SYNOPSIS OF SESSION

Participants will use a categorisation activity to  learn some of the background theory on how children learn at different ages, and then using 3 original activity ideas reflect on how these  activities cater for and develop different learner intelligences. 

RESOURCES NEEDED

Resource 1 - 1 per participant; 
Resource 2 – 2 per group of 3-4; 
Resources 3 – 1 set per group.

Resources 4-6 – several sets prepared for activities. Note pelmanism game – should be cut up and stuck onto card.
PROCEDURE

	Stage & Time
	Activities

	3 mins
	 Introduce session and read out success criteria. 

	20 minutes
	Participants discuss the 3 questions in Discussion 1 on Resource 2 in groups of 3-4 followed by feedback:
Agree or disagree?

1) Children learn differently in infant, junior and senior sections of primary school.
2) Different children in the same class learn in different ways.

3) It’s not possible for a teacher with a large class to provide for the needs of all their different learners.

Plenary feedback as a whole group.

Answers: 

Questions 1 and 2 are true. 
Question 3 is false. 
 Key point: Variety is the key. Large classes can be opportunities for variety in lessons.

	20 minutes
	Divide participants into 6 groups.  Explain that they will all do a categorisation activity.

Provide each group with Resource 3 (cut up cards). Explain they have to decide which of the 3 age groups each statement is about and put it on the corresponding age group sheet. Give them 15 minutes. Monitor and help with any difficult concepts / vocabulary.

	15 minutes
	Hand out Resource 1 – How Children Learn, 1 per participant. Participants check their answers. Explain that this is a summary of their learning. Participants read through and discuss the question at the bottom followed by feedback. 

	50 minutes
	Divide participants into 3 groups. Explain that all groups will experience 3 different learning activities -  ‘bingo’ (resource 4), a running dictation activity  (resource 5) and ‘pelmanism’ (resource 6) . It may be necessary to sub-divide the groups to ensure each group has a max. of say 10 participants. If there is only 1 facilitator, show them how to play each activity before they try them out.

Give them 15 minutes to try each activity. Then the groups move round until they have experienced all 3 activities.

	20 minutes
	After completing the carousel, the 3 groups discuss the questions in Discussion 2 on Resource 2 for each activity (approx 10 mins):

1) Which age groups can do the activity? 

2) How could you adapt the activity for different subjects (e.g. maths, English, Chichewa, science, etc.)?  
3) How was the learning made interesting?
This is followed by a whole group plenary to report the findings.

	30 minutes
	Write the different learner types shown in discussion 3 on the board / flip chart (visual learners, social learners, etc.). Elicit from the participants what each type likes. Find out about the participants’ children: What learner types are your children?
Then instruct participants to do Discussion 3 on Resource 2 for 10 minutes:

Which of these learner types would learn well from each of the activities?
· visual learners (they like to see and remember things in space) 

· social learners (they like to learn in groups)  

· kinaesthetic learners  (they like to move about and touch things)

· auditory learners  (they like to hear things, to say things)    

· logical  learners (they like to categorise things and find solutions to problems) 

At the end, get feedback. Record answers on board or flip chart.
Note that all 3 activities would involve a variety of different learners, as they are all multi-sensory. 

Emphasise that only one activity needs to be done to cover most of the learning styles.

	15 minutes
	Conclude by asking the participants if they would use any of the 3 activities with their learners. If so, which ones? Why? Challenge them to explain how they would make them possible in a large class. (e.g. take them outside for the running dictation; use reusable cardboard cards for ‘Bingo’, etc.

	2 minutes
	Review session success criteria.  Have they been fulfilled?



Session 4:  What is Child-centred Learning?

Time: approx. 120 mins.

Number of Facilitators: 2
SUCCESS CRITERIA
The participants should be able to demonstrate an understanding of the key features and attributes of a child-centred approach to learning through: 

1) reflecting on the experiences, knowledge and skills that all children bring with them to school;

2) experiencing both child-centred and non-child-centred lessons first hand;

3) creating their own definition of child-centred learning appropriate to the national context.

SYNOPSIS OF SESSION

The session begins with a creative activity: Participants see a picture of a girl walking to school and decide what knowledge, emotions, skills and ambitions she brings with her. This is followed by two 15 minute demo lessons to contrast child-centred approach with a non-child-centred approach. Next there is a group discussion of the lessons. The participants finish by creating their own definition of child-centred learning.
RESOURCES NEEDED

Small ball.

Poster copy of resource 1, which shows a picture of a young Malawian girl walking to school. If you can’t produce this, just use Resource 1.

Resources 1, 2 and 3 – 1 copy per participant

6-8 A4 cards each with one of the following themes as a title: : family; home; village; journey to school; school; emotions; free time; friends. One should be completed as an example.
Paper (1 sheet of A4 per participant)

Chalk board or flip chart and pen for discussion questions and for participants to create a whole-group definition of child-centred learning

Song: Head, shoulders, knees and toes 

	Stage & Time
	Activities

	Reflections on Day 1 

10 mins
	Opening prayer. 

Participants stand in a circle. Give one of them the ball, and ask them to say one thing they learned yesterday. They then throw it to another participant who does the same. 

	Engage 

15 minutes
	Introduce the session to the participants by showing and reading through the success criteria. 

Hand out Resource 2. Ask participants to complete the simile*:

A child to a teacher is like…

The pictures will give them ideas. There is no right or wrong answer, although a seed to a farmer is more positive than an empty vessel to be filled up. 

Tell participants to share ideas in pairs / groups. Find out some ideas at the end, ask ‘Why?’ to develop their critical thinking skills.  

* A simile is where we compare two things for poetic effect. For example: She is beautiful like a flower.

	Introduction

20 minutes
	Show participants the poster of the young girl walking to school (Resource 1). It shows all the things she sees, hears and experiences just in that short journey. Give one of the A4 cards with the titles (family; home; village; journey to school; school; emotions; free time; friends) to each group (groups of 2-5 participants). Give a brief description of that girl’s morning (give her a local name): “Mphatso gets up at 5 every morning and walks to the well to collect water. After that she…” continue until the moment she gets to school. Then show the example card: 

FAMILY: members of family; ages; jobs; personalities; physical description; relationships; problems; love.

Tell them that this is some of the knowledge that she brings with her to school. Ask the participants to complete their own card. Say: Think about what she brings with her to school, such as knowledge, experience, ideas, ambitions, feelings and make notes. Give them 5 minutes. Monitor. 

Feedback: Each group comes to the front and pins/sticks their card on the picture. They explain what they have written. 
Ask participants to look at Activity 1 on Resource 1 again. Ask: “Is a child like an empty vessel? Or is a child like a seed to be cultivated?”

	3 minutes
	Introduce next stage: “You will experience two mini-lessons (10 mins each). The lessons are Standard 3 English, on the vocabulary of parts of the body. Please participate as learners in Standard 3. Set up class.

	Demo lesson 1

10 minutes
	Non-child-centred Lesson Demonstration (Given by one of the facilitators):

Call one learner to the front to face class. Turn this learner to face class. Point to her head and say: This is a head. Learners repeat many times. Do same with arm, leg. Invite learner to front to say: This is a head. many times, repeat for 2nd learner. 

Teacher asks: What is this? Elicit: This is a head. Repeat for other parts. Ask: Do you understand? 

Now tell learners to open notebooks and copy the definitions from the board: ‘head – part of the body containing brain; arm – limbs that assist with manipulation of hands; leg – limb involved in movement.’ Read out 1st definition, get 1 learner to come and repeat it. Repeat with other 2 body parts. Ask: “Is that clear?” “Any questions?” “Pali funso?” several times. Ignore the responses!

	Demo lesson 2 15 minutes
	Child-centred Demo Lesson (Given by one of the facilitators):

Tell learners: “Today we’re going to learn the name of the parts of our bodies in English, and we’re going to learn a  song. Do you like songs?”

Tell the learners to stand up. Sing the song: Head, shoulders, knees and toes:

Head, shoulders, knees and toes, knees and toes. (repeat 2 times)

Eyes and ears and mouth and nose.

Head, shoulders, knees and toes, knees and toes.

Touch the parts of your body as you sing. Encourage the learners to copy you. 

Repeat the song, getting learners to sing with you. Praise them and ask them to sit down. 

Touch your head and say ‘head’. Learners repeat once. Do the same with ‘shoulders’, ‘knees’, ‘toes’. Make sure learners also touch. Now say: “Touch your knees.” “Touch your toes.” etc.  Praise them. Tell them to do the same in small groups of 4. One learner says: “Touch your knees.” The others must touch.

Sing song again. Slow down on ‘eyes, ears, mouth, nose’; saying and touching, encouraging learners to do the same. Ask for a volunteer and say: “Touch my… (nose / ears / etc.)  The learner should touch your nose / ears / etc. Tell the learners to do the same in pairs.  

Draw a simple picture of your face on the board and labels eyes, ears, mouth, and nose. Add the title ‘My face’. Read the title. Point at the words (eyes, etc.) and say them again. Learners repeat each one once. 

Tell each learner to draw a picture of their own face and label the parts. Monitor and help the weaker learners. When they finish, give them some tape to stick their pictures on the walls. Tell the learners to walk round and choose their favourite picture. Monitor and ask ‘Why do you like it?’ Sit them down and praise them all with a special clap. 

Sing the song again, repeating it a couple of times faster and faster.

Finish by evaluating success criteria: Ask individual learners: “What is this?” (head) “What is this?” (nose). Praise all learners. 

	15 minutes
	Elicit quickly which lesson was better (second) and state that it was a child-centred lesson. Ask participants to work in groups of 2-4 to discuss their impressions of the two lessons: 

Discuss and make notes on how the two lessons were different. Try to come up with 10 differences. 

	10 minutes


	Whole group discussion – Elicit ideas.  Key points to elicit: 

The 2nd lesson is better because it involves the learners in whole body learning, involving all senses, personalising the lesson to their interests and needs, providing for small group interaction and short attention spans, practising peer-teaching. It’s also more enjoyable – stimulating. The teacher introduced the lesson and evaluated success criteria at the end.  

Ask: “Which lesson would Mphatso prefer? (use name of child on poster) Why?” 

If there is time, ask participants to refer back to ‘How Children Learn’ poster – “Does it meet the criteria for the 5-7 age group?” “Yes.” Oral language use, vivid, concrete experiences, lots of variety, not too many small muscle skills (but practice in these). 

	Definition

20 minutes


	Invite participants to create their own ‘working definition’ of child-centred learning. Hand out Resource 3 and read the instruction. If you have large sheets of ‘flip chart’ paper and marker pens, they can write on these. 

Participants work in groups of 3-6 and begin by thinking of key features. Then they try to create a one sentence summary based on their features. Give them 10 minutes.

Each group sticks their definition on the walls. 1 group member stays with their definition. Other participants go round and look at the definitions (gallery walk activity). If they want, they can ask questions. Also look yourself and write down 2 or 3 ideas that you like most. At the end, elicit what ideas they liked from other groups and why. Read out the ideas that you like. 

Leave the definitions on the wall for the whole workshop. They will check them again and modify if necessary after the break. 

Conclude the session by reading through the success criteria. After each one, ask participants to show thumbs up if the criteria has been achieved ((), and thumbs down (() if not. 


Session 5:  Planning for Child-centred Learning 


Time: 120 mins. approx.

Number of Facilitators: 2 

SUCCESS CRITERIA
The participants should be able to:
identify examples of child-centred lesson activities

increase their understanding of the factors that lead to effective child-centred lessons

apply this understanding by critically evaluating lessons in the Teacher’s Guides / Pupil’s Books

SYNOPSIS OF SESSION

Participants begin by ‘listening’ to children who describe what they did at school today and working out if the children experienced child-centred lessons or not. They then consider how child-centred learning manifests itself in relation to a number of key areas of learning, and contrast it with ineffective learning. They then analyse a lesson from the Teacher’s Guide / Pupil’s Book and consider ideas for improving it where necessary. 

RESOURCES NEEDED

Chalkboard / flipchart paper for writing discussion questions

10 statements from Resource 4 displayed on walls around the room

Resource 1 (1 per pair)

Resource 2 (1 per participant)
Resource 5 (1 per group of 3-6)

Teacher’s Guides and Pupil’s Book for a variety of levels (enough for each group of 3-6 to have one set)

	Stage & Time
	Activities

	2 mins
	Present success criteria to participants. 

	Lead in 

5 mins
	Write the question on the board:  What did you do at school today? 

Ask participants: Who do you think is asking the question? Elicit ideas. It may be parent to child, child to child, or even friend to teacher! Let us imagine it’s a parent to child. Ask participants if they ever ask their children this question. If no, why not? If yes, what do your children say? Get some examples. 

	Inspiration

10 mins
	Show the participants the ten statements on the walls. They are all responses to the question: What did you do at school today? Each statement has a number.

 Tell them to stand and move round in pairs for 5 mins. Read each statement and discuss – Which children are talking about a child-centred lesson and which ones are not? Make a note of the statements that are not from a child-centred lesson. 

Monitor and help if necessary. Get feedback when they finish. Only statements 9 and 10 are (probably) not child-friendly.

	Contextualisation 

3 mins
	Ask: “What is the opposite of child-centred learning?”

Feedback: Teacher-centred learning is the common answer, but mention that child-centred learning is simply good learning which puts the needs and interests of the children first. It does not exclude teacher-centred lesson stages, which are also important when we’re imparting knowledge to the learners. For today, we’re going to imagine that the opposite is the teaching that you may see in an old-fashioned class in Malawi (i.e. ‘traditional’ lessons). 

	Exploring child-centred learning

15 mins
	Show Resource 1. Explain task (on Resource 1). Hand out 1 per pair. Show the first example, and make sure they are clear about the opposite (old-fashioned, ‘traditional’ lessons). Elicit ideas for the second question. Tell them to complete the rest of the table in pairs for 10 minutes. 

Remind participants that each of the child statements on the walls relates to one (sometimes more than one) of the questions, and this should give them a clue. Monitor and facilitate. 

	Comparing ideas

10 mins
	Get pairs that finish early to help pairs that are taking more time (this is an example of ‘differentiation’). When they’ve finished, get different pairs to provide possible answers for both columns. Give copies of Resource 2 to all participants. Explain that there are many more ideas and answers for each box. 

	Synthesis 

20 mins
	Hand out Resource 3 to each participant. It includes all the child-centred statements. Read the instruction on the resource. Explain that some statements could link to several questions, others link to just 1. They should do the activity in the same pairs. Monitor and help where necessary. Feedback should follow. Possible answers (the most obvious answers are in bold): 

1 relates to questions A, B, C, D.

2 relates to questions A, B, C, D, G. 

3 relates to questions A, B, C. 

4 relates to questions A, B, C, F.  

5 relates to questions A, B, C, D, F (curriculum is relevant).

6 relates to questions A, C, D, G.   

7 relates to questions A, C, D, E, G. 

8 relates to questions A, B, C, E, F.

	Application

20 mins
	Create groups of 3-6. If there are enough participants, you can group them according to their ‘favourite’ subject: English teachers together, maths teachers together, etc. Give out resource 5 to each group, and give copies of the Teacher’s Guide and Pupil’s Book for their chosen subject. Read the instruction on resource 5. Each group should choose a unit or lesson and answer the questions on resource 5. 

Note: Often the Malawian Teacher’s Guides include lots of groupwork discussion (esp. brainstorming!) that draws on learners’ previous experience, but sometimes fail to include other aspects of child-centred learning, such as exploration, creation, analysis and application of learning. The lessons may also lack variety in activity type to cater for different learners. There may also be a lack of ‘new learning’ in some lessons, so question 4 has been included. 
Monitor groupwork. Help any pairs who are moving slowly. If necessary, suggest they concentrate on just 1 or 2 activities in the unit. 

	10 mins (optional)
	Optional share activity: Each group joins with another group and presents their findings to another group. 

	15 mins
	Whole group discussion. Go through the questions 1 by 1 and ask: Did anybody write ‘no’ for this question? Did you think of a way to change it? Elicit the ways they have adapted the activity. 



	5 mins
	Ask participants to look at their definitions of child-centred learning again. Allow them to make any changes based on what they have learnt in this session. Conclude the session by reading through the success criteria. After each one, ask participants to show thumbs up if the criteria has been achieved ((), and thumbs down (() if not.


Session 6: Essential Resources for Child-centred Learning in Malawi 
Session 7: Pocket Boards


(combined)
Time: 3-4 hours (depending on if optional stages are included)

Number of Facilitators: 2
SUCCESS CRITERIA

 By the end of the session, participants should be:

familiar with a range of  resources that are locally available to teachers;

able to develop pocket boards using locally available materials;

able to use the pocket boards in various ways in the classrooms; 

able to come up with other  ideas for how locally available resources could be used in different ways.

SYNOPSIS OF SESSION

Participants begin by considering what resources are available to Malawian teachers. This leads into creative thinking that enables them to recognise that there is a wealth of locally available resources that they could use, often at little or no cost. Participants  think of ideas of how to use such locally available resources and present to each other.

The participants are introduced to the pocket board and see demonstrations on how the pocket board could be used. They then spend the rest of the day making their own pocket boards and prepare the cards to be used in the pocket boards. 
RESOURCES NEEDED

Materials for creating pocket boards:  (fabric, rulers, pins, scissors and sewing thread)  – see guidelines for preparation and use of the pocket boards in the appendix…….(Adapted from UNICEF Kenya Teaching and Learning Materials Manual).

Resources 1 and 2 for session 6.

Resources 1 and 2 for session 7.

A range of low/no -cost, locally available resources  are placed on the ‘table’ of participants (e.g. a pile of stones, a pile of sticks, a few old boxes, a bottle tops, leaves, plants, seeds/grains samples of soils, old newspapers, old calendars and greeting cards, some old tin cans, etc.).

PROCEDURE

	Stage & Time
	Activities

	Preparation before  the workshop
	Preparation: 4 demonstration activities lasting 5-10 mins each should be prepared by facilitators and teachers working in pairs (they’ll need to prepare this before the workshop, incl. cards). These should be simple ideas for interactive learning at the appropriate level. (e.g. alphabet could be used for simple spelling activity in English; word flashcards for sentence formation in mother tongue; numbers for simple arithmetic in maths). 
See UNICEF Teaching and Learning Materials manual (to be adapted from Kenya) for ideas. 

	Introduction 

2 mins
	Introduce session and success criteria: We’re going to begin with looking at resources in general, then a special teaching and learning resource that has proved very useful in many parts of the world - the pocket board .

	Teaching Resources in Malawi

15 mins
	Give Session 6 Resource 1  ‘Teaching Resources in Malawi’ handout  to the participants and ask them to do the activity in groups of 3-4. 

As they start to exhaust their ideas, hand out Resource 2: ‘What can I use as a resource?, handout to prompt them further. 

	Feedback

15 mins
	Find out how many they put into each column. Hopefully there’s many more in the first column that they didn’t think of initially. 

	Creative use of locally available resources

30mins
	Give each group of participants a locally available resource (i.e. drop a pile of sticks on one table, a pile of stones on another, bottle tops,  a banana-leaf rope on another, etc.). Tell them they should think of 3-5 ways these objects can be used for teaching standards 1-3. Mention that they will present these ideas to another group of participants, so they should ensure that they are good ideas. 

No need to present as if the other group are learners. 

After 10-15 mins, pair off the groups to show each other. This is followed by plenary feedback follows with each group showing their best idea.

	Introduction of pocket boards 

10 mins
	Introduce the pocket board to the participants as something that has been  a valuable teaching and learning tool in many parts of the world.  Invite participants to reflect on what the pocket board is, its specifications, what it is made out of, and how the cards are made. Point out the key advantage, that this is a re-useable resource, ideal for a low-resources environment and that each class can have one, with the teacher/children creating new cards for it as often as is possible (for example,  each week).. 

	Demonstrations of Pocket Board 

20 mins
	Demonstration activities (2 at 5-10 mins each) for any two subjects (for example  maths, English). 

	Showing how to make the pocketboard and cards 

15 mins
	Ask the participants if they would like one. Hopefully, they’ll say ‘Yes’. Tell them that they are going to make it now! Whatever they make today they can take home with them. 

3-4 facilitators show them how to mark out the pocket board using the e.g. ‘paper’ pocketboards. Then show the participants a few cards and how they are made.  Session 7 Resources 1 and 2 should help participants to understand how they are made. 

	BREAK
	BREAK

	Creating Pocketboards
& Flashcards
120 minutes


	Give the participants the materials necessary to make their pocket board, and cards and space to make it.  Participants should prepare one as a group. Subsequently, each teacher should make their pocket boards at the centre and if it cannot be completed at the centre; it can be completed at home.

While some group members are working on the pocket boards, others can be making cards for their pockets boards ( alphabet, numbers, animals, etc)

Facilitators should monitor and offer necessary help in the process. 


Session 8: The Stimulating Classroom
Time: 120 minutes

Number of Facilitators: 2
SUCCESS CRITERIA
By the end of the session, participants will

have learned about the key features of a stimulating classroom;  
have considered how such elements could be introduced in Malawi; 

have reflected on the challenges related to the implementation of a stimulating classroom;
have identified solutions to the challenges.
SYNOPSIS OF SESSION

Arrange for participants to go to a nearby school and create a stimulating classroom with the help of PEA, head teacher, teachers, (and if possible) community members and some learners.
RESOURCES NEEDED
Resource 1: Images of Stimulating Classrooms – 1 per participant
Resource 2: The Stimulating Classroom text – 1 per participant

A classroom in need of stimulating touch, blackboard paint, brushes, charts, marker pens, card papers, cutting scissors, gum or local glue, different colours of chalk, charcoal, sticky tape, etc.
NOTE – INVOLVEMENT OF THE LOCAL COMMUNITY 
It is a good idea to involve members of the local community to help with this. The PTA can be consulted before the workshop starts, to ensure that the required materials / resources and manpower are available. The stimulating classroom should be seen as a community investment. If possible, this classroom can also be used for the teaching of lessons on day 5 of the workshop, and even for a closing ceremony with the local community involved. In Malawi, where one teacher usually teaches one class at Standards 1-4, this classroom can also serve as an inspiration for other teachers who can also transform their classrooms into stimulating classrooms stage by stage. 
PROCEDURE
	Stage & Time
	Activities

	Prayer and reflections 

10 mins


	Arrange to meet participants in the chosen classroom at the start of the session. 

Begin with opening prayer then reflections on Day 2:

Participants all take a piece of paper, write down one thing that made them happy yesterday and give to facilitator. Facilitator redistributes randomly. Participants read out the statements and everyone tries to guess who wrote it. 

	15 mins


	Participants discuss the following questions (on chalk board):

1) What do you think a ‘stimulating classroom’ is?

2) Why do you think it is central to the Child-friendly Schools project?

3) How could classrooms in Malawi be made more stimulating? (think of 3-6 ideas)
After 10 minutes tell them they will now watch/hear a presentation on the stimulating classroom, and they should compare their ideas with what they hear.

	10 mins
	Hand out copies of Resources 1 & 2. Make a short presentation on the creation of a stimulating classroom using the images on Resource 1 and the text on Resource 2 as follows:

· explain  the features of a stimulating classroom, including wall boards for learners (all the walls painted with blackboard paint from floor to 1m high for young learners to write on with chalk), brightly coloured paint, posters on the walls (some created by the learners), a learning corner with TALULAR resources contributed to by the learners and the community, mats on the floors for learners to sit on if there are no desks, a noticeboard where learners’ work is displayed;
· outline procedures for creating a stimulating classroom, including getting blackboard paint to paint wall boards, securing the classroom with a door lock, designating a learning corner and encouraging the community to contribute resources, painting inside and outside walls with bright friendly colours;
· explain how to prepare different materials for a stimulating classroom e.g. cards; posters, masks, charts, ,models, mathematics tables and numbers etc.

	1hour 40mins
	Participants divide into several working groups for creation of a stimulating classroom. 
One group can prepare and paint the lower walls with blackboard paint. Another group can decorate the upper walls with alphabet, numbers, images, etc. A third group can prepare a learning corner, and a 4th group can prepare some useful posters and charts that will liven up the classroom. 


Session 9:  Classroom Posters


Time: 120 minutes
Number of Facilitators: 2
SUCCESS CRITERIA
At the end of the session, the participants should be able to: 

list the qualities of a ‘good poster’

explore alternative/creative ideas for creating and using posters

explain how posters can contribute to a stimulating classroom

produce sample posters to be used in child-centred lessons

share the importance of involving learners in resource creation, as well as presenting such resources.
SYNOPSIS OF SESSION

Participants take on the roles of groups of learners and/or teachers as they make and present a poster based on content from curricula textbooks.

RESOURCES NEEDED

Resources 1 and 2 (1 per participant)

2 demonstration posters (e.g. Good Poster: water cycle – science; and Not Good Poster: Banja Lathu - Chichewa) ideally done on low-cost recycled resources such as rice sacks. The ‘good poster’  should include a title, clear labels, well drawn features, a variety of colours and should make careful use of space, with features large enough to see from the back of a class, yet it should still look ‘teacher made’ (i.e. not by a professional artist). The poster should also show creative use of different resources/materials.

6 large rice sacks or blank pieces of card
TALULAR materials (e.g. newspapers, old magazines, sticks, clay, etc)
Coloured marker pens sufficient for all groups
Glue/Paste/Cello tape/Masking Tape

Scissors
Text books for all subjects at standard 3/4 (science, social studies, English, mother tongue, maths, etc)

Resources 1 & 2 (see Appendix) – colour handouts (can be double sided)
PROCEDURE

	Stage & Time
	Activities

	Introduction

3 mins
	Provide a quick overview of the stages to this session:

1) We’ll start by looking at sample posters and the qualities of good posters.  

2) We’ll then consider how posters can be used in class.

3) You’ll work in groups to make your own posters based on a topic/concept from textbooks (following the elements of Child-Centred Learning)
4) Selected groups will present their posters.

5) Discussion on the presentations. 
6) Gallery walk on all other posters.

7) We’ll consider other ideas for creating and using posters. 

	Presentation of good poster

10-15 minutes
	Group the participants into groups of 3-4 members each. Assign workstations for each group.

Show participants an example of a good poster (e.g. the Water Cycle) and a ‘not so good’ poster.

For 5 minutes, ask the participants to discuss the following questions in groups, making notes if needed.

Which of these posters would you prefer to use in your class? Why? (Gather responses from the participants and write them on the flip chart)

What are the qualities of a ‘good poster’?

During feedback, elicit the responses of each group and create the criteria for a ‘good poster on the flip chart.

	Uses of posters

10 mins
	Still in their groups, ask the participants to discuss the following questions for 5 minutes:

How can we use these posters in class? 

Are there other uses of posters other than when teaching/introducing a new lesson?

What do we with posters at the end of the lesson/unit? At the end of the year?

Elicit the responses of each group by asking one representative per group to share their answers with the plenary.
Establish in feedback that teachers can use posters to introduce new ideas to learners, esp. using effective question and answer method to elicit content. Also, learners can be involved in poster creation and this will help them to practise a range of skills. The posters can and should be kept in the classroom after creation as part of the talking wall and personalisation of the classroom. You may want to list the challenges teachers may face in re-using and storing posters for future reference.

	Setup of activity

2 minutes
	Randomly distribute a textbook or teacher’s guide to each of the groups.

Ask the groups to create posters based on a lesson/concept that they have chosen. 

Based on the lesson, they should carefully plan how they will create the poster, identify and gather materials/resources needed and identify the key information for their poster. 
Remind them to plan their space carefully, give it a title and make it visually appealing (based on the earlier discussion of a “good poster”). Encourage them to be resourceful and creative in making their posters. They may use materials other than those already provided. They may copy a poster from the book, but they should try to improve on it in some way to reflect the theme that they have chosen.
Give a clear time frame depending on time available (20-30 mins) and start them off.  

	Group work

20-30 minutes
	Monitor each group carefully to make sure they are on task, encourage creativity and provide clear time limits so that all are ready after (say) 20 minutes. 

During this stage choose 2-3 groups that finish early to present their posters. Each presentation should be 5-8 minutes long.
After the presentation they should ask further questions to check understanding and elicit comments from the other groups.

	Group Presentations 
20-30 minutes
	Prepare the room for the presentations. Before they start, check quickly that all understand which of the themes their poster fits into (learner-made or teacher-made). Mention that there won’t be time for all to present, but we’ll get a flavour of what they can do. Ask 2-3 groups to present their posters.

Encourage applause after each presentation. Ask them how they feel about their poster? And how they may improve them or modify them based on available resources in their schools. 

After the presentations, ask everyone to post their posters on the wall, and do a gallery walk of all the other posters.  Encourage them to interact with each other and comment on each other’s work.

	Conclusion

15-20 minutes
	Still in their groups, ask participants to discuss the following questions in for 5 minutes:

a) What are other alternative ideas/resources for creating posters? 
b) What are other uses of posters? What can be done with the posters at the end of the presentations? / at the end of the year?
c) At what age do you think children can start creating posters? At what age do you think they will be able to present on their posters? What skills (cognitive, kinaesthetic, affective) can they develop in creating their own posters?
After a few minutes, get feedback. Give out resources 1 and 2. Ask the participants to read the guidelines on creating good posters and their benefits. Compare the information on the handout provided with the ones the group was able to list. 


Session 10:  Make and Do




Time:  210 minutes
Number of Facilitators: 1 main facilitator, 4 assistant facilitators (if possible)
SUCCESS CRITERIA
At the end of the session, the participants must be able to: 

identify the range of skills, thinking processes and social learning processes that occur when we bring creativity into the classroom;
create different teaching resources themselves;
share ideas for low-cost resources that can be used for learning and teaching;
identify at least 3 lessons/concepts in which the resources may be used.
SYNOPSIS OF SESSION

The session facilitator will orient the participants on how the session will be done.  The activity works in a carousel with 4 stations. Main facilitators for each station will demonstrate the preparation and application of a variety of child-centred teaching resources. Participants will then make the teaching resources themselves either individually or in pairs. The groups rotate so that they visit each station. After the ‘making’ process, participants will be invited to put their finished products on display. This will be followed by a gallery walk and processing of the experience. 

Note: If the workshop only has one or two facilitators, they can demonstrate all the activities first, followed by the carousel. 

RESOURCES NEEDED

Resources 1-4 – 1 copy per participant

The materials are dependent on context but should be made from easily obtainable local materials. The materials used for this session are listed below by station:

SESSION 1) The Many Uses of Paper: Newspapers/recycled paper, colouring pens/crayons

SESSION 2) Learning Wheel: Recycled Papers/Boards/Cards, Pictures, thread and needles (or thorns), scissors.

SESSION 3) Picture Books and zig zag books (see session 9, resource 2 for image of zig-zag book): Card or paper, cut out pictures from magazines/newspapers/food packets, crayons, glue, scissors

SESSION 4) Puppets and Masks: Bottles, card, elastic bands, markers, paper bags, paper plates (only if available), elastic bands, scissors
PROCEDURE

	Stage & Time
	Activities

	Preparation
	Before the start of the session, create 4 Stations so that each station has a main facilitator (to demonstrate and give instructions on how to go about the activity) and 1-2 assistant facilitators (to assist and monitor the participants’ progress). Arrange the stations so that each station will have examples of resources and appropriate materials for creating more resources. The example resources should be created in advance (see Resources 1, 2 and 3 for ideas). Stations:

· The Many Uses of Paper

· Learning Wheel

· Picture books and zig-zag books

· Puppets and Masks

Also, assign areas on where the participants can put on display their finished products at the end of every ‘making’ stations.

	Introduction 

15 minutes


	Put the participants into 4 groups. Introduce the success criteria. 
Explain that they will spend 30 minutes at each station, where the main facilitator will show the resources they have, how they can be used, and invite the participants to make similar resources (e.g. presenter will show a dialogue using paper bag puppets that can be used to teach English at Standard 2, and then invite participants to create their own paper bag puppets.)  If you want, you can show Resource 1 at this stage and elicit what skills the learners are practising (drawing, folding [hand-eye co-ordination] geometry, writing, social skills, observation, etc.). This will also get them thinking about how learners, not just teachers can create resources. 

	Resource-making demonstration and production

(120 minutes)
	Each group has 30 minutes at each station.  At each station, the main facilitator will begin with a short 5-minute presentation on what’s there and how it could be used, followed by ‘making’, where participants try making the resource. Assistant facilitators should monitor and make sure all are involved in making the resource and are on task. 

At the end of every ‘making’ session (station), ask the participants to put their finished products on display in designated areas.

	Gallery Walk

(30 minutes)
	Encourage all the participants to do a gallery walk, view and interact with the other participants. And then ask them to list as many concepts/lessons as they can observe where the resources may be used.

	Processing

(30-45 minutes)
	After the gallery walk, request the participants to go back to their groups/tables/seats.

Ask the participants to discuss the following questions in 5-10 minutes:

Did you enjoy making the resources? Why?

What resources did you like best? Why?

Do you think learners would also enjoy making such resources?

Elicit feedback during plenary discussion. Hand out Resources 2 and 3 for participants to keep.
Introduce Bloom’s Taxonomy (resource 4), used to classify cognitive thinking skills from ‘lower order’ (easier) to ‘higher order’ (harder), with the idea that we should provide opportunities for children to do all of these. Hand out Resource 2. Write the following questions on board/flip chart for discussion in small groups before plenary:

Which of the following did you do during today’s workshop? Think of specific examples. 

Do you think the use of these resources will lead learners to develop lower level or higher level thinking skills?

Other than cognitive skills, what other skills will the learners develop?

Ask the following in the plenary:

Which of the resources that you just created would your children most like to have? 

Do you think they would play with them outside of school?

Could they learn from this play?  

Learning point: Making and playing with things is not just whole body learning, it’s also whole mind learning, and involves children in some seriously complex thought processes (enjoyably!). Play isn’t the opposite of learning, it is the heart of learning, especially at lower primary ages. 

If participants are interested, Bloom’s Cognitive Domain is one of only 3. The others are affective (to do with emotions/feelings) and psychomotor (to do with manual / physical skills). All 3 are being developed in the activities you practised. 

	3 mins
	Review and evaluate achievement of success criteria. 


Session 11:  Challenges and Solutions


Time: 2 hours

Number of Presenters: 2

SUCCESS CRITERIA
The participants will have: 

identified challenges which could be encountered in the classroom when conducting child-centred activities;
looked at a range of common challenges and tried to identify solutions to these challenges;
compared their solutions with recommended solutions.
SYNOPSIS OF SESSION

Participants will look at some of the common challenges experienced in the classroom when implementing child-centred methodology and identify suggested solutions in small groups.  They will make notes on a sheet of flipchart paper for a gallery walk activity they will be able to report back in plenary.
RESOURCES NEEDED

Ball

Cardboard poster paper or flipchart paper and marker pens

Small pieces of paper / Post-it notes 

Resource 1, 2 and 3
PROCEDURE

	Stage & Time
	Activities

	Prayer and reflections

10 mins
	Begin with opening prayer, followed by reflections on day 3:
Participants stand in a circle, throw the ball around and describe their favourite teaching resource based on what they made or saw or heard about yesterday. 

	Introduction 15 mins


	Write  the success criteria of the session on chalk board / flipchart paper and read them to participants.
Show following question on board / flipchart paper: 

Child-centred learning isn’t possible in Malawi because…

Participants think of ways to complete the sentence individually for 2 minutes. Elicit one answer and ask: Did anybody else write this? Participants raise their hands. Build a list of the most common ones on the board: 

Common problems include class size, lack of teaching resources, lack of space. 
Tell participants that they are now going to try to think of solutions to some of the most common challenges faced in Malawi when implementing child-centred learning. 

	60 minutes
	Put the participants into groups of 5-6 participants. Hand out Resource 1: Problem Scenarios. Tell participants to read and discuss each one, making notes on any possible solutions they come up with. Make sure they nominate a group secretary. If they have flip chart paper and marker pens they can write their ideas on this. If not, they can use a notebook. They should spend about 10 minutes on each one, and have a total of 60 minutes to discuss all of them. 
Monitor and offer help. 

	20 minutes
	Participants stick their answer sheet (flip chart paper or notepaper) on the walls for a gallery walk activity. They all walk round and look at the ideas of the other groups. Do the same yourself, so you know who wrote what. 

	20-30 minutes
	Hand out Resource 2. Read through each one and find out if the solution is useful, and if anybody thought of it. Provide examples if necessary. If you feel your participants will benefit, also look at Resource 3, which focuses on the key question of interaction patterns during collaborative learning. The tips given are general guidelines, and will vary depending on the subject or level of the learners.

	2 minutes
	Address the success criteria:  Have they been met?


Session 12: Implementation
Time: 120 minutes

Number of Facilitators: 2

SUCCESS CRITERIA
By the end of the session, participants will have discussed and evaluated possible options for implementing effective child-centred learning in Malawi. They will also have created an action plan poster detailing how they will carry this out. 
SYNOPSIS OF SESSION

The session is split into 2 simple activities. In the first one we throw open several key questions about how best to implement effective child-centred learning in Malawi, firstly in small groups, then in a whole group discussion. This is followed in the second hour with the creation of several action plans appropriate to the different areas of work of the participants. Note: If this session is being done with PEAs or teacher trainers, use Resource 1 in the Key Questions activity; if it’s being done with teachers, use resource 2. 
RESOURCES NEEDED

Resources 1 or 2 – 1 per group of 4-6

Resource 3 – 1 per group of 4-6
PROCEDURE
	Stage & Time
	Activities

	Introduction

5 mins

	Introduce session. Explain that this is an opportunity to map out how we will move forward from this workshop into the future.  If useful, introduce the concept of cascading – show image of waterfall or similar, and explain the concept. Elicit relevance for today.
Answer: Cascading involves training from the top teacher trainers of MOEST down in step by step stages to every teacher in every school. 


	Key Questions Group Discussions

20 minutes


	Show key questions (Resource 1). Explain activity: “We’re going to have 20 minute group discussions on these key questions. This will lead into a plenary discussion/meeting for about 30-40 minutes, with somebody taking notes that will be typed up and included in our action plan for implementation.” 
Note there are two sets of questions: Resource 1 should be used when working with teacher trainers, PEAs, DEMs, etc. Resource 2 should be used when training teachers. If you have a combination, let the teachers use Resource 2, and the others use Resource 1. 
Participants discuss in groups of 5-7 for 20 mins, making notes.

	Key Questions Plenary

30 mins
	The plenary discussion follows: Explain that two groups will give their answers to question 1, then we’ll chat together, allowing for other ideas and trying to reach agreement if this is possible. Then a different two groups will give their answer to question 2, followed by further comments and possible agreement, etc. 

During the discussion, one of the facilitators will make notes, and these notes will be saved as part of the workshop resources. 

	Action Plans

20 mins
	Put people with similar positions together (e.g. teachers all together, PEAs all together, etc.) to create a plan of action as described on resource 2 (hand this out). Explain task as per the resource. 

Give groups 20 minutes. Monitor to ensure all finish on time. 

	Gallery Walk

10-15 mins
	All participants go round, look at each other’s posters and note down any questions they have to ask during the next stage.

	Question & answer

20-30 mins
	Posters are taken down, and one by one, the groups come to the front with their posters. If the poster is clear, there is no need for explanation – the group answers any questions that are asked. 

	Conclusion

2 mins
	Tell participants that these posters will also be photographed and added to the workshop resources.  


Session 13:  Lesson Preparation for a Child-centred Lesson 

Session 14: Resource Preparation for a Child-centred Lesson


(combined)
Time: 3-4 hrs approx. 
Number of Facilitators: 2 
SUCCESS CRITERIA
By the end of the session, the participants will have planned a  35-minute child-centred lesson and prepared related materials (thereby reinforcing and demonstrating their ability to plan lessons within a child-centred methodology).
SYNOPSIS OF SESSION

During this session the participants will select objectives from primary school curricula/textbooks and working in groups they will plan a child-centred lesson which they will teach tomorrow.
RESOURCES NEEDED

Curricula for standards 1-4 and corresponding textbooks – 1 set for groups of 4-6: English, Maths, Science, Social Studies, etc. 
Resource 1 - Synopsis handout

Resource 2 - Lesson Plan Template 
PREPARATION
Choose the groups carefully, and write the group members, subject and level on Resource 1.  The aim is to achieve success, so balance stronger and weaker group members! If the workshop has less than 20 members, you can create small groups or even pairs, who will teach together. Avoid groups of over 6 – large groups find it difficult to plan lessons together. 
PROCEDURE

	Stage & Time
	Activities

	
	Introduce the session, explaining that today they will plan a lesson and tomorrow they will teach it. Hand out Resource 1. Using Resource 1, explain the task to the participants, emphasising the importance of the whole group being involved, and of choosing a lesson topic quickly to ensure that everyone can be designated a task. Tip: They will do it better if they have a ‘team leader’.
Invite questions. Answer, and start them off. All 4 facilitators should monitor with the following rough time guide:
· Choose a lesson topic / objective – 15 mins gone

· Create a skeleton plan – 45 mins gone

· Designate roles (it’s often easier to segment the lesson and give ‘pairs’ a part of the lesson to work on; it may also be possible to designate one pair as the resource team, and they will create these resources) 60 mins gone

· Create materials and write detailed procedure – 120 mins gone 

· Regroup to touch base and complete lesson plan – 150 mins gone

· Rehearse the lesson – 180 mins gone


Session 15: Delivery of Child-centred Lessons

Time: 2-3 hours (very approx.)

Number of Facilitators: (depends on number of groups – 1 facilitator for each group if possible)

SUCCESS CRITERIA
By the end of the session, the participants will have taught a 35-minute child-centred lesson to demonstrate their ability to implement child-centred learning.

SYNOPSIS OF SESSION

During this session the participants will teach the 35-minute lessons that they planned yesterday to school children in a local school.
RESOURCES NEEDED

Learning resources as prepared / brought by the workshop participants
Lesson Plans prepared by the groups
PREPARATION

Well before the workshop (up to 2 weeks), the organisers need to contact a local school head teacher to organise for the participants to teach their final lessons there.
PROCEDURE
This will depend largely on the situation. The participants need to be taken to a local school where they will teach their planned lessons as part of the children’s school day (i.e. with as little disruption to the children’s learning as possible). 

They will need up to 15 minutes to prepare their learning space (e.g. put up posters, change desk arrangement, etc.), so it’s usually best to organise it for after a break. 

At least one workshop facilitator should watch each lesson, making notes for feedback afterwards, and also if possible, documenting the event by taking photos or video on a digital camera (on camera or mobile phone). 

Once the lessons have been taught, the participants should ensure the room is available for the following teacher as soon as possible. Consult the head teacher regarding whether it’s possible to leave the resources in the classroom – the learners will enjoy seeing them for weeks to come.

Session 16: Self and Peer-evaluation


Time: 60 minutes

Number of Facilitators: (depends on number of groups – 1 facilitator for each group if possible)
SUCCESS CRITERIA
By the end of the session, participants will have evaluated their lessons, reflecting on the following:

achievement of aims (success criteria); lesson design ;teaching resources ;delivery of lesson; effective use of child-centred methodology.

They will also have received feedback on their lesson from one of the workshop facilitators.
SYNOPSIS OF SESSION

During this session the facilitator who observed the lessons gets participants to reflect on various aspects of their lessons, and the degree to which they succeeded in achieving their aims through the use of child-centred methodology.  They do this first with silent written self-evaluation, then a facilitated group discussion, followed by feedback by the facilitator.  Note that this is an opportunity more for formative assessment of teacher’s abilities, and the lessons do not need to be evaluated formally, although this choice should be made by the workshop organisers. It will probably be easiest to do it at the school where the lessons have taken place. 
RESOURCES NEEDED

 Resource 1: Self-evaluation Form
PROCEDURE

	Stage & Time
	Activities

	Introduction

1 min


	Introduce the session by explaining the order of activities:

Written self-evaluation

Group discussion including self and peer-evaluation

Facilitator evaluation

Mention that this does not constitute any kind of individual assessment, although it does allow both us (facilitators) and you (participants) to evaluate the degree to which the workshop has been successful. 

	Written Self-evaluation

10 mins
	Hand out the self-observation form. Read through instructions at the top. Participants complete it individually. Be clear about the time frame: 10 mins so that everyone understands they can take their time.  

	Group discussion

30 mins
	Facilitate a group discussion on each of the 5 areas of reflection on the self-evaluation form, as per the questions: 
1. How well did the lesson meet its aims as specified in the success criteria? Provide reasons.

2. How successful was the lesson design? Focus here on the lesson preparation and planning, and consider to what extent these contributed to achievement or non-achievement of aims.

3. How well did the teaching resources work? Focus on whether they made learning easier for the learners, and whether the time spent creating them was justified by their usefulness.

4. How well did you deliver the lesson? Focus on your teaching skills as a group (but feel free to praise colleagues for their strengths here). Did you adapt the lesson to the learners’ needs and level?

5. How child-centred was the lesson? Reflect on how the methodology that you used helped each child to learn as naturally and enjoyably as possible. How involved was each child? How much did they enjoy it? 

At this stage, try to avoid providing your evaluation. The aim is partly to see how accurately they can evaluate. If necessary guide them with questions, and keep them on track. Peer-praise is good, and peer-criticism may be too, but take control and move on if you feel the latter is leading to conflict. 

Finish by getting participants to suggest how the lesson could be improved if they were to teach it again. 

	15 mins
	Facilitator evaluation follows. Be honest and objective, but sensitive and balanced. A good way to do this is to start with praise, followed by constructive criticism (i.e. if you criticise, you must provide an alternative suggestion that could demonstrably have worked better). Round up with further praise. 




Session 17: Personal Action Plans

Time: 60 minutes
Number of Facilitators: 1

SUCCESS CRITERIA
By the end of the session, participants:

should be able to state what evaluation is and how they can carry out evaluation on the work that they do;

will have completed a personal action plan for the next 12 months.
SYNOPSIS OF SESSION

During this session participants will consider what evaluation is and how they can carry out evaluation on their own work. They’ll also complete a Personal Action Plan for the next 12 months. 
RESOURCES NEEDED
Resources 1 and 2 (one copy per participant)
PROCEDURE

	Stage & Time
	Activities

	Warmer

5 minutes
	Start with a warmer. 

In their groups, participants answer the question:

Look at statements A, B and C, what do they all have in common?  
If they are finding it difficult, give them a hint: They are all types of…what?
Answer: They are all types of evaluation.

	Introduction

1 minute
	Introduce session by presenting success criteria.

	Evaluation

9 mins
	Elicit simple answer to the following question: What is evaluation? In simple terms - checking how well something has been done; whether it has been a success, a failure or something in between. (Scientific definition: “The systematic assessment of the worth or merit of some object.”) 

Present 3 ways to evaluate what we do and ask participants to predict what the difference is in pairs (3 mins), followed by feedback (Resource 2):

1) objective evaluation    2) self-evaluation     3) peer-evaluation

Ask the participants to refer to resource 1 and determine which of those sentences represent s each of the types of evaluation. 

Objective evaluation is when we use statistical evidence to evaluate something. For example a businesswoman can look at profits over the year, or how many new clients she has attracted over a year. 

Self-evaluation is where you look at your work yourself, and think about how well it is going or how well it has gone. It’s something we do naturally, but often we can do it better if we write it down, or simply tell it to somebody else. 

Peer-evaluation is where somebody else evaluates your work. This includes your boss, who may do a yearly appraisal, or a colleague who could observe your lesson and provide feedback.  

	Application

15 mins
	Participants discuss: How do the following people evaluate their work? Think about the 3 categories you’ve looked at. Participants can make notes on resource 2. 

A teacher
A head teacher
A PEA
    

Feedback: Elicit ideas. All 3 can use all 3 types of evaluation. 

	Individual Learning Plan (ILP)

30 mins


	Sit participants next to a colleague who has a similar job. Hand out the ILP pro forma (Resource 2) and read through it with participants. If possible, show an example completed one. It may be yours as a trainer, or an example by a teacher. Tell participants to work in pairs and tell their partner about 2 or 3 ideas they have for their own ILP, and to discuss them. When they are ready, each chooses one idea and completes the ILP (If any have more than one idea, allow them to complete two ILPs).

Monitor and find 2 or 3 good examples while you are doing this. Ask the writers of these examples if they’d be happy to share what they have written with the whole group. 

Tell participants that next time they see their mentor, they should give them a copy of the ILP. They should ask them to meet with them in one year to help them complete the ILP. 

Finish by evaluating achievement of success criteria. 


Session 18: Workshop Evaluation
Time: 60 minutes
Number of Facilitators: 1
SUCCESS CRITERIA
The participants will have considered whether the workshop has met their expectations, as well as considering what they will be taking away from it. They will also have provided individual feedback through a Workshop Evaluation Feedback Form.
SYNOPSIS OF SESSION

Participants revisit their workshop expectations to consider to what extent they have been fulfilled. They also complete a workshop evaluation feedback form.

PREPARATION

Find the Flip chart with post it notes from Session 2 Welcome. Display.
RESOURCES NEEDED

Workshop Evaluation Form – 1 per participant: Resource 1
Flip chart from Session 2 Welcome.
Prepare further flip chart sheets for second activity. 
PROCEDURE

	Stage & Time
	Activities

	10 minutes
	Start with Brookfield’s ‘Learning Audit’ – a simple way of evaluating learning for teachers. Participants make notes in pairs for 5 mins followed by feedback.
· What do you know now that you didn't know this time last week ?

· What can you do now that you couldn't do this time last week ?

· What can you teach someone else to know or do now that you couldn't teach them this time last week ?

Brookfield, S., 2007, Supplementary Resource Material to Becoming a Critically Reflective Teacher
Monitor for both common points and unusual ones (making notes on both). Feedback: Elicit both most commonly made points some of less expected ideas.

	3 minutes


	Tell participants to get into the groups they were in for the Welcome session (if they can remember!; if they can’t, tell them). Show them the flip chart sheet with their post-it notes, and tell them to identify which post-it notes were from their group. They should collect these post-it notes back to their groups and discuss the following questions:

1) Has the workshop met each of your expectations? To what extent? (20% / 50% / 90%) After discussing, write the % on the post it note.
2) What else will you be taking away from the workshop that you didn’t expect? Write this on a new post it note.
You have 10 minutes to discuss these questions.

	15 minutes
	Monitor during discussion. Make sure they have time to write some post its for question 2. 

	12 minutes


	Display 2-3 flip chart sheets with following 5 columns:

It hasn’t met 
It has partially met 
It has met this 
  It has met this
What we have

this expectation 
this expectation  
expectation fairly well  expectation v. well
learnt that we

0-19%

20-49%     

50- 79%             
 80-100%

didn’t expect!

Tell the participants to put their post-its on the new chart. Hopefully, they’ll have most on the right. This should provide an honest, useful way of evaluating the workshop in one ‘snapshot’. Depending on what is where, you can read out some of the comments in each column. 

Remember to take a photo of the flip chart.  

	2 minutes
	Explain that we would like them to provide individual feedback on the workshop. So we have a feedback form. Show it and tell them that they should complete it now (15 mins.) They are welcome to do so anonymously, but it is also useful for us if you provide your name/title (so we can contextualise the comment. Tell them that when they have finished, they should give their forms to one person (nominate a responsible participant) and then take a break. 

	15 minutes
	Handout and give time to complete. Don’t monitor. Only give help if asked!


Learners at Kadzuwa FPS, Luchenza Zone, Thyolo District learning the sounds of letters through song in a Chichewa lesson
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